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Foreword

This Middle Years Programme guide to the areas of interaction, published in
August 2002, replaces IBMYP Areas of Interaction Edition [.| published in August
1994. This new guide provides practical guidance about, and examples of, the
ways in which the areas of interaction affect the teaching and learning process
in schools authorized to offer the Middle Years Programme. It should be read
in conjunction with the Implementation and Development of the Programme guide.

Although the basic philosophy of the Middle Years Programme remains
unchanged, this new edition of the guide contains important changes and
additions. It should be made available to all teachers of the Middle Years
Programme.

Authorized MYP schools should start using this guide from September 2002 or
January 2003, depending on the start of their school year.

Acknowledgments

This guide was written by practising teachers from authorized Middle Years
Programme schools in many regions and by the Middle Years Programme
curriculum team at IBCA. Thanks are due to all who contributed to its
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The Middle Years Programme




Introduction to the
Middle Years Programme

The Middle Years Programme (MYP) of the International Baccalaureate
Organization (IBO) is a course of study designed to meet the educational
requirements of students aged between 11 and 16 years. The curriculum may be
taught as an entity in itself, but it is flexible enough to allow the demands of national,
regional or local legislation to be met.

Early and present curriculum developers of the Middle Years Programme have shared
a common concern to prepare young people for the changing demands of life in the
twenty-first century.

MYP students are at an age when they are making the transition from early puberty to
mid-adolescence: this is a crucial period of personal, social, physical and intellectual
development, of uncertainty and of questioning. The MYP has been devised to guide
students in their search for a sense of belonging in the world around them. It also
aims to help students to develop the knowledge, attitudes and skills they need to
participate actively and responsibly in a changing and increasingly interrelated world.
This means teaching them to become independent learners who can recognize
relationships between school subjects and the world outside, and learn to combine
relevant knowledge, experience and critical thinking to solve authentic problems.

The eight subject groups provide a broad, traditional foundation of knowledge,
while the pedagogical devices used to transmit this knowledge aim to increase the
students’ awareness of the relationships between subjects. Students are encouraged to
question and evaluate information critically, to seek out and explore the links between
subjects, and to develop an awareness of their own place in the world.

The MYP aims to develop in students:

* the disposition and capacity to be lifelong learners

* the capacity to adapt to a rapidly changing reality

* problem-solving and practical skills and intellectual rigour

* the capacity and self-confidence to act individually and collaboratively
* an awareness of global issues and the willingness to act responsibly

* the ability to engage in effective communication across frontiers

* respect for others and an appreciation of similarities and differences.
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Introduction to the Middle Years Programme

Fundamental Concepts

Adolescents are confronted with a vast and often bewildering array of choices. The
MYP is designed to provide students with the values and opportunities that will
enable them to develop sound judgment. Learning how to learn and how to evaluate
information critically is as important as the content of the disciplines themselves.

From its beginning, the MYP has been guided by three fundamental concepts that
underpin its development, both internationally and in individual schools:

* holistic learning
e ntercultural awareness

e communication.

These concepts form the basis for the MYP’s curriculum framework, which is shared by
different types of schools in all parts of the world. The fundamental concepts of the MYP
should be the guiding principles in designing the curriculum and school activities.

Holistic Learning

Holistic learning emphasizes the links between the disciplines, providing a global
view of situations and issues. Students should become more aware of the relevance of
their learning, and come to see knowledge as an interrelated whole. Students should
see the cohesion and the complementarity of various fields of study, but this must not
be done to the detriment of learning within each of the disciplines, which retain their
own objectives and methodology.

Intercultural Awareness

Intercultural awareness is concerned with developing students’ attitudes, knowledge
and skills as they learn about their own and others’ social and national cultures. By
encouraging students to consider multiple perspectives, intercultural awareness not
only fosters tolerance and respect, but may also lead to empathy.

Communication

Communication is fundamental to learning, as it supports inquiry and understanding, and
allows student reflection and expression. The MYP places particular emphasis on
language acquisition and allows students to explore multiple forms of expression.

Areas of Interaction

Students are required to experience and explore each of the five areas of interaction in
every year of the programme:

* approaches to learning (ATL), in which students take increasing responsibility
for their learning

* community and service, through which students become aware of their roles and
their responsibilities as members of communities

*  homo faber, environment, health and social education, broad areas of student
inquiry where personal as well as societal and global issues are investigated and
debated.

The areas of interaction give the MYP its distinctive core. These areas are common to all
disciplines and are incorporated into the MYP so that students will become increasingly
aware of the connections between subject content and the real world, rather than
considering subjects as isolated areas unrelated to each other and to the world. The MYP
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Introduction to the Middle Years Programme

presents knowledge as an integrated whole, emphasizing the acquisition of skills and
self-awareness, and the development of personal values. As a result, students are
expected to develop an awareness of broader and more complex global issues.

The areas of interaction are explored through the subjects, thereby fulfilling their
integrative function. Some aspects, however, may also be approached as separate
modules and interdisciplinary projects throughout the MYP. Student participation in
the areas of interaction culminates in the personal project.

Further information on the personal project is available in the Personal Project
guide, first published 1998.

Curricular Framework

The MYP offers a curricular framework that allows school-specific requirements to
be met while maintaining the mission and philosophy of the IBO. To ensure this, the
IBO prescribes the aims and objectives of all subject groups and the personal project.

Aims and Objectives

The objectives of each subject group are skills-based and broad enough to allow a
variety of teaching and learning approaches. The precise choice and organization of
content is left to schools in order to preserve flexibility. In some subjects the content
is not specified while in others a framework of concepts or topics is prescribed for all
students to address over the five years. Such prescription is kept to a minimum and
schools are asked to expand their scope of topics and depth of treatment according to
their individual needs and preferences.

The aims and objectives of the subject groups address all aspects of learning
including knowledge, understanding, skills and attitudes.

Knowledge The facts that the student should be able to recall to ensure
competence in the subject.

Understanding  How the student will be able to interpret, apply or predict
aspects of the subject.

Skills How the student will be able to apply what has been learned
in new situations.

Attitudes How the student is changed by the learning experience.

Objectives provided by the IBO for subjects in the MYP are defined as final
objectives. While teachers will find it necessary to develop their own interim
objectives and assessment practices in years 1-5, the final objectives form the basis
for the assessment criteria which are intended for use in the final assessment of
students’ work at the end of year 5. Whether or not schools request IBO-validated
grades for their students, they are all required to organize learning and assessment in
a way that is consistent with the prescribed objectives.
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Introduction to the Middle Years Programme

Schemes of Work

It is each school’s responsibility to produce schemes of work that enable students to
reach the objectives of each subject. Sample schemes of work or sample activities for
all subject groups have been written by practising teachers as a suggested means of
achieving this. Teachers may choose to adopt the samples offered, amend them to suit
their own requirements, or write an alternative scheme of work.

Whichever schemes of work schools adopt, the final MYP objectives are prescribed.
The areas of interaction should remain an integral part of the subject teaching and
learning process, and must be at the core of the personal project.

Assessment

Teachers must use the assessment criteria to assess students’ work internally. All
schools must use these criteria for final assessment.

Schools that request IBO-validated grades and MYP certification for students
must submit internally assessed work to IBCA for external moderation.

Programme Evaluation

Programme evaluation is mandatory for all schools. It is a means of ensuring quality
of programmes in participating schools, while assisting schools in their self-evaluation
and curriculum development procedures. Evaluation occurs at regular, predetermined
intervals.
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Curriculum Model
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This diagram represents the curriculum model of the MYP. The five areas of
interaction connect the development of the individual (at the centre) with the
educational experience in all subject groups (at the outer points of the octagon).
These interactive areas are common to all disciplines with each subject developing
general and specific aspects of the areas. In this way, the subject groups are also
linked by the areas of interaction, demonstrating the interdisciplinary potential of the
MYP. The five areas of interaction have no clear boundaries, but merge to form a
context for learning that contributes to the student’s experience of the curriculum.
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Nature of the Areas of Interaction

Five Organizing Elements

The curriculum model of the MYP places the student and the way the student learns
at its centre, as the child’s development is the basis of the whole educational process.
The areas of interaction surrounding the student in the model are the core elements of
the MYP. They provide a framework for learning within and across the subject
groups. They allow connections among the subjects themselves, and between the
subjects and real-life issues.

Approaches to Learning

How do I learn best?
How do I know?
How do I communicate my understanding?

Approaches to learning (ATL) is central to the programme, as it is concerned with
developing the intellectual discipline, attitudes, strategies and skills which will result
in critical, coherent and independent thought and the capacity for problem solving
and decision making. It goes far beyond study skills, having to do with “learning how
to learn” and with developing an awareness of thought processes and their strategic
use. This area of interaction recognizes that true learning is more than the acquisition
of knowledge: it involves its thoughtful application, as well as critical thinking and
problem solving, both individually and collaboratively.

Community and Service

How do we live in relation to each other?
How can I contribute to the community?
How can I help others?

Community and service starts in the classroom and extends beyond it, requiring
students to participate in the communities in which they live. The emphasis is on
developing community awareness and concern, a sense of responsibility, and the skills
and attitudes needed to make an effective contribution to society. Students are
expected to become actively involved in service activities.

Homo faber

Why and how do we create?
What are the consequences?

Homo faber allows students to focus on the evolution, processes and products of
human creativity. It considers their impact on society and on the mind. Students learn
to appreciate and to put into practice the human capacity to influence, transform,
enjoy and improve the quality of life. This area of interaction encourages students to
explore the relationships between science, aesthetics, technology and ethics. It is at
the core of student-centred learning, where the students themselves are placed in the
position of homo faber: solving problems and showing creativity and resourcefulness
in a variety of contexts throughout the curriculum and school life.
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Environment

Where do we live?
What resources do we have or need?
What are my responsibilities?

Environment aims to make students aware of their interdependence with the
environment so that they accept their responsibility for maintaining an environment
fit for the future. Students are confronted with global environmental issues which
require balanced understanding in the context of sustainable development. Students
also face environmental situations at home and at school which require decision
making. This area of interaction places the students in a position where they take
positive, responsible action for the future.

Health and social education

How do I think and act?
How am I changing?
How can [ look after myself and others?

Health and social education prepares students for a physically and mentally healthy life,
aware of potential hazards and able to make informed choices. It develops in students a
sense of responsibility for their own well-being and for the physical and social
environment. This area encourages students to explore their own selves as they
develop healthy relationships with others.

While the main defining features of each area of interaction can be outlined, they
should in no way be viewed as narrow categories. These broad-based areas of
interaction overlap each other.

The “Areas of Interaction” section in this guide provides a detailed description
of the aims and characteristics of each of these areas.

All subject groups are touched by all areas of interaction in different and
complementary ways. All teachers therefore share the responsibility of integrating
skills, ideas, themes and issues related to these areas within the subjects themselves or
in special projects. The areas of interaction aim to encourage new links between
teachers. A new dynamic is created as teachers work together as a more cohesive
team and learn to consider the curriculum from the point of view of the learner.
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Nature of the Areas of Interaction

Defining Statements

The areas of interaction are:

The areas of interaction are not:

* interactive organizing themes which
facilitate long-term learning

* perspectives through which teachers
and students consider teaching and
learning, approach the different
disciplines and establish effective
connections

* a guide for inquiry and reflection
for the students

* a point of reference for team
planning on the part of all teachers

* a common language used by
educators and students across the
curriculum

* an anchor for learning

* the starting point for the personal
project.

* extra topics artificially added to
the curriculum or extra material to
be “covered” by the teacher

* extra subjects added to those on
each outer point of the curriculum
model

* paper exercises naming only
superficial links, with no real
impact on the nature of teaching
and learning in and out of the
classroom

* only linked to special
interdisciplinary projects or topic
weeks

e artificial or contrived links
between disparate subjects
* static entities

e removed from the student’s
personal experience.

10
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Nature of the Areas of Interaction

The following three examples illustrate how teachers have successfully integrated
areas of interaction into their subject areas.

Example |

A group of year 3 history students are learning about the early Middle Ages in western
Europe as part of their school’s curriculum. The class is using a set of guiding questions
derived from appropriate areas of interaction to guide their inquiry.

Approaches to learning:

*  Which secondary sources will provide appropriate evidence?
*  How will I present my findings visually and in my oral presentation?
*  How will | structure my argument?

Health and social education, homo faber:
* To what extent does this period deserve the name “Dark Ages”?

The teacher has clearly indicated to the students the approaches to learning skills
focused on in this module, which are specified in the assessment rubric developed by
the teacher as a part of this unit of work. It is also clear to other teachers of that age
group that these skills have been taught explicitly within history. They can therefore be
reinforced in other subjects to facilitate transfer of knowledge.

The explicit focus on the areas of interaction health and social education and
homo faber provides common threads to guide the students’ questioning. As they
study the period and conduct individual and group research on specific topics within
the module, students will have to go beyond the historical facts, to question values
within society, to compare with their own and other contemporary social
environments.

In dealing with the complex question above, which can be considered from a number
of perspectives, students extend their learning beyond knowledge of facts and develop
a broader understanding of issues linked to the subject and to real life. The focus on
the areas of interaction drives learning and assessment in this unit.

Example 2

A group of students in year | of the programme are learning about pure substances
and mixtures in sciences (chemistry). As part of their laboratory activities, students

attempt to apply simple techniques to separate different types of mixtures, including
techniques for separating impurities from water.

The skills to be developed include:
*  using simple equipment
*  making straightforward observations and measurements
*  drawing scientific diagrams.

The teacher can then lead the student to explore issues linked to environment and
homo faber by posing questions such as:

*  How pure is pure?

*  Can the energy costs involved in the production of pure substances be justified?

*  Why s only a fraction of the world’s water directly drinkable?

*  How can we produce enough drinkable water to meet our needs?
The teacher can use these questions as a focus for discussion, for written responses,

or to provide a lead into a further topic. They provide an authentic means of looking
critically at an increasingly relevant resource problem with ethical dimensions.
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Nature of the Areas of Interaction

Example 3

While studying the history of drama from the ancient Greek tragedies onwards within
their performing arts course, year 4 students became interested in the role of the
physical environment in staging the plays. The teacher decided to focus on homo faber
and had the students investigate setting, location and construction of the theatres for
which these plays were originally written. Students compared and contrasted their
cultural, social and environmental impact. The mysterious ability of the Greeks to
design acoustically superior amphitheatres led to an exploration into the concepts of
physics to attempt to understand how this was achieved.

This study of the impact of the physical environment on the staging of plays led music
students in the same year to consider advances in sound technology and the
development of auditoriums which optimize sound quality for the audience. The
students became curious about the criteria used to make judgments of quality and
researched whether the most famous venues of the past were actually the ones which
had the best acoustics. Students used their critical skills in the discussion of criteria
used in different times and places in such judgments. Students then considered the
implications of design on orchestral performance.

This unit of work involved common planning on the part of the arts and sciences
teachers and engaged students in inquiry focused on different ways to construct a
favourable environment for the enjoyment of the arts.

A Focus on Learning

As teams of teachers consider how they can use the areas of interaction to facilitate
these connections in students’ minds, they should consider the different ways in
which these areas will impact on teaching and learning.

The areas of interaction are organizing elements which strengthen and extend
understanding through meaningful exploration of real-life issues. They help students
to develop positive attitudes and a sense of personal and social responsibility.

They should form part of the framework for student inquiry and take
investigative learning further than subject boundaries.

Exploration of the areas of interaction engages students in individual and
collaborative work, and encourages the development of different types of
intelligences and creativity.

The areas of interaction become a vehicle for refining conceptual development
through the different perspectives they offer. They create a deeper level of
understanding.

They engage students in reflection and metacognition, and lead them from
academic knowledge to thoughtful action.

Areas of Interaction and the Fundamental Concepts

The areas of interaction place learning in the context of the fundamental concepts: the
student develops the skills of inquiry and understands the similarities and differences
between different approaches to human knowledge.

12
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Nature of the Areas of Interaction

The different perspectives provided through the areas of interaction engage the
student in:

* actively seeking understanding with insights gained from a variety of disciplines,
with the areas of interaction as the main organizing elements

* using multiple forms of communication

* developing intercultural awareness through the investigation of a variety of
cultural manifestations of human achievement in issues linked to health, the
environment and social organization.

Flexibility in Approaches

The Middle Years Programme encourages the use of a variety of teaching and
learning methodologies to produce a climate where students discover how they learn
best in different contexts. Schools are free to explore a range of possibilities for
implementing the areas of interaction. While these broad themes at the core of the
programme are interactive among themselves and integrated throughout the
curriculum, schools may wish to highlight certain areas at certain times. For example,
some subjects may contribute to some areas more naturally than others, or certain
areas can be made prominent for a period in the school year through special projects
or thematic weeks.

Whatever the approach, all teachers are responsible for the planning and effective
integration of the areas of interaction. Using the areas of interaction as a common set
of organizing themes and contexts, teachers plan collaboratively to put the learner at
the centre:

* through common reflection and discussion about a coherent approaches to
learning framework in the school

* through coherent articulation within and across subject groups, involving discrete
subject curricular planning, interdisciplinary curricular planning, and school-wide
horizontal and vertical planning of the exploration of these interactive areas

* by allowing sufficient flexibility to take advantage of students’ interests and
individual strengths as well as important current events and issues.

This may involve a change in the way teachers consider teaching and learning, and
presupposes an approach to teaching that gives the learners responsibility for their
own learning. It also requires an approach that does not equate academic rigour with
content coverage. It is based on the premise that enhanced learning leads to the more
effective transfer and long-term retention of knowledge.

At a time when the amount of information at our disposal is expanding very rapidly, the
application of systematic and creative approaches to applying knowledge and solving
problems becomes crucial. Similarly, for teachers, finding ways of enhancing meaning
and understanding using well-chosen content and appropriate methodology is essential.

Further guidance and examples on integrating the areas of interaction can be
found in the “Delivering the Areas of Interaction” section of this guide, in the
MYP subject guides and in the Implementation and Development of the
Programme guide.
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Approaches to Learning

Defining Features of the Area of Interaction

How do I learn best?
How do I know?
How do I communicate my understanding?

Helping students to learn is the ultimate goal of all schools. Through approaches to
learning (ATL), schools provide students with the tools to enable them to take
responsibility for their own learning. This involves articulating, organizing and teaching
the skills, attitudes and practices that students require to become successful learners. It is
the shared responsibility of the school and teachers to ensure that ATL is at the core of
all curriculum development and delivery. A fully implemented and effective ATL
approach in a school will strengthen student achievement against the subject objectives.

Approaches to learning goes beyond study skills. It also includes the skills listed below.

Organizational skills, study practices and attitudes towards work

Expectations need to be agreed, made explicit and developed through the
school’s pastoral care system (advisory/homeroom period) with reinforcement in
the academic disciplines. The development of these skills and attitudes will be
supported by the systematic use of tools such as a homework diary, and by
student, parent and teacher involvement in acquiring common attitudes towards
learning. This includes individual support and counselling for students struggling
to meet the school’s expectations.

Collaborative skills

Learning is often a group activity: students must learn how to work effectively
together. Carefully designed collaborative learning uses the dynamics of groups
to encourage students to take advantage of each others’ strengths to consider
different points of view.

Communication

The development of language is central to ATL as it is a medium for the
generation of ideas as well as for their expression. Students need to acquire the
skills of essay writing, analytical writing and creative writing. They also need to
explore different, appropriate forms of expression to suit various contexts.

Information literacy

Learning how to access information and use it wisely is increasingly important.
Students need to learn how to use the library and other media as well as to
understand the research process (from finding and selecting information to
judging it critically). This should be incorporated into inquiry and project work.

Reflection

Developing the ability to appraise work and evaluate performance realistically,
and using this evaluation to adapt behaviour and learning strategies, is central to
becoming an independent learner. A number of instruments and practices can
help, including student self-evaluation used in assessing work and reporting,
portfolio assessment where students have to explain their work to others, and
student involvement in writing assessment rubrics.

16
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Approaches to Learning

* Problem solving and thinking skills

Building a higher thought process using convergent and divergent thinking,
making a point of view coherent, creatively generating new ideas and considering
issues from multiple viewpoints, are all examples of transferable thinking skills.
Teaching practices that require students to explain how their thought processes
help develop these skills which, when used systematically, can become habits of
mind.

* Subject-specific and interdisciplinary conceptual understanding

Students can start to appreciate and compare the nature and methodology of
different academic disciplines, exploring and reflecting on different ways of
knowing. (At the highest level this leads on naturally to Theory of Knowledge in
the Diploma Programme.)

Approaches to learning helps students acquire transferable skills: it fosters positive
values and attitudes, leading to the development of purposeful and effective habits of
mind.

Example I: What ATL means in Practice

On the following page, the chart, provided by a school authorized to offer the MYP,
illustrates the scope of ATL as it is organized there.
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Approaches to Learning
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Approaches to Learning

Implementation

Approaches to learning represents the obligation of all teachers to teach students how
to learn. It is most easily developed in schools where teachers are encouraged to
reflect on their teaching as well as students on their learning. Teachers need
opportunities to question, challenge and share their knowledge, views and opinions.
This helps to promote reflective practice in the classroom, as demonstrated in the
following example.

Example 2

One school introduces aspects of ATL to its teachers by asking them to reflect
collectively on the following three questions.

*  How do we decide what is most important for our students to learn?
*  How can we give them ownership of their learning?

*  How can different disciplines contribute in the most effective way to “learning how to
learn”?

The same school then helps its year | and year 2 students to organize their reflection
process at the end of each term around four generic questions.

*  What sort of learner am [?

Students might consider: investigating learning styles; considering the
characteristics of a good learner in the different subjects; thinking of, and
using, effective learning strategies.

*  How can I research effectively?

Students might consider: accessing information from different sources; finding
and selecting relevant information; evaluating and presenting the results of
research.

*  How can | organize my time and my materials well?

Students might consider: using an agenda effectively, establishing and
respecting timelines; achieving a balanced workload, organizing notes and
documents.

*  What have | learned and done well this term?

Students might consider: analysing successes and difficulties, setting new goals,
reflecting on the approaches to learning that have worked best.

Students respond to a short questionnaire and self-assess their work in major projects
or units accomplished during the term.

All teachers in a school have an obligation to teach students how to learn. They have
a responsibility to ensure that students acquire the skills and the confidence to take
ownership of their own learning. Teachers cannot assume that students have the
necessary skills to be successful learners and must explicitly teach ATL skills and
strategies. This needs to be done in an agreed way that takes into account the context
of the school and the specific needs of the learners.

In requiring students to complete research projects, for example, it is the
responsibility of teachers to know what research skills have already been taught and
practised, and to ensure that any new skills required to carry out the research
effectively are explicity taught. The process of research becomes as important as the
content of the project. Similarly, in setting an assessment task, the teacher should
analyse the process of completing the task from the student’s point of view and make
sure that the strategies and skills needed to do well have been taught and are
understood.

MYP Areas of Interaction, August 2002 19



Approaches to Learning

To facilitate this, schools need to ensure that teachers have:
* time to meet, share ideas and plan together

* opportunities for professional development which furthers their own understanding
of ATL

* leadership that guides and supports them

* defined tools to sequence and map the skills and approaches used in teaching.

Through careful planning, teachers are responsible for teaching, reinforcing,
documenting and monitoring specific ATL skills. These skills need to be mapped
across the disciplines for each year level, as well as from year to year, and need to be
made explicit in the school’s assessment and reporting practice.

The process of the mapping of skills needs to be developed to meet the requirements
of individual schools and school systems. It is also important that individual teachers,
and the school’s system, allow for differences between students and provide the
necessary support. Each teacher will have strengths and weaknesses in ATL which
must be recognized and addressed.

Wi ithin Subjects

Teachers need to identify the role of ATL in their disciplines and need to discuss with
colleagues how they will teach and/or reinforce ATL skills. They should identify key
skills for success in their specific subject group, and make it an explicit part of their
assessment scheme.

Teachers need to identify and accommodate the different learning styles represented
in every classroom. They should provide opportunities for students to acquire and
demonstrate knowledge and learning in different ways.

Notes

The table on the following page is cumulative: many of the skills and attitudes
listed are suitable for introduction in year 1; others, which are more cognitively
demanding, may be introduced later. By the end of the programme, students are
expected to have reasonable mastery of all. The development of many ATL
skills occurs in a spiral. Skills which are introduced in year 1 need to be
developed and reinforced throughout the programme.

The first five domains are interdisciplinary in nature: they could apply to most
or all subjects. The last two are subject-specific and need to be adapted for other
disciplines.

It would make sense for a school to adopt an agreed policy for domains which
apply to all disciplines. This would also provide evidence of a holistic approach
to learning.
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This example illustrates how the history teachers in one MYP school have developed a
framework to contribute to ATL in their school. The following skills form part of the
teaching and assessment in their subject.

Example 3

Domains

Expectations

Organizational skills and
attitudes towards work

Be punctual

Keep an organized work file

Hand completed homework in on time

Show care for work well done

Be organized for class, equipped and ready to work

Collaborative skills

Respect others’ points of view
Understand that different points of view can be valid
Listen to other opinions

Communication

Listen carefully to others

Present ideas clearly and coherently, in writing and
through public speaking

Use language accurately to express ideas

Use writing, drafting and note taking as a means for
generating ideas

Information literacy

Know how to use the media centre in the school
Know how to use the electronic media and the
internet

Select and reject information according to goal
Identify and summarize the main points of a piece of
non-fiction writing

Evaluate the value of information in different media

Reflection

Monitor and evaluate own performance accurately,
recognizing strengths and weaknesses

Revise work and adapt behaviour based on
reflection

Subject-specific thinking
skills

Comprehend, interpret, evaluate and use a range of
historical sources

Understanding of
fundamental historical
concepts

Demonstrate an understanding of:

«  continuity and changes

+  cause and consequences

+  similarity and difference

«  the beliefs and motives of people in the past

MYP Areas of Interaction, August 2002
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Across Subject Groups

The skills may also be mapped from year to year across the disciplines. An example

follows.

Example 4: Mapping an individual ATL skill
(note-taking) across years 1-5

To become successful note-takers, students should be introduced to the skills across
the subjects in a progressive manner, depending on their age and ability.

Progression Stages of skill acquisition Sample teaching
of skill strategies
Basic * |dentify key words/main idea in a Modelling by
paragraph teacher
* Rewrite key words/ideas into simple Provide
sentences/paragraphs frameworks for
¢® Include bibliography according to a recording notes
model Complete and
discuss task in
Intermediate * Identify key words/main ideas in a text groups
® Classify notes into main and Listen for key
supporting ideas words in a text
* Rewrite key words/ideas into a series read aloud
of linked paragraphs Provide examples
of bibliographies
Advanced * Rewrite key words/ideas from a range Provide good and
of sources into well-structured poor examples of
paragraphs note-taking and
* Reference documentation and sources resulting
of notes rewritten texts

Alternatively, teachers within a year group may wish to identify core skills to be
taught to students across the disciplines, and make these skills part of the assessment
and reporting scheme for that year. This can be seen in the following example.

22 MYP Areas of Interaction, August 2002



Approaches to Learning

Example 5: Horizontal planning: integrating the ATL
skill of note-taking into subject areas across a year level

Step I: In a planning meeting, teachers of the same year level identify ATL skills, break
down the skills, and discuss teaching strategies and student outcomes (see
note-taking chart above).

Step 2: Teachers indicate when the skill will be addressed in their subject group.

The sample chart below indicates how year 3 teachers in one school have decided to
integrate note-taking across the subjects.

Language A Topic: Racism
Using an Amnesty International article, identify main and

supporting ideas covering examples of racism, causes of
racism, and government solutions to racism.

Mathematics Topic: Reliability of statistics

Locate/provide two newspaper articles which use supporting
graphs. Identify key ideas in text and relate to key information
in graphs to assess reliability of statistics.

Sciences Topic: Boiling point of liquids

Develop chart for noting of key observations during and
following experiments.

Humanities Topic: Acid rain

Working in groups, combine notes on the issue of acid rain
from three different secondary sources (for example, video,
newspaper, textbooks) using a noting framework.

Technology Topic: Comparing food hygiene practices in
the home with restaurant regulations

Brainstorm home food storage and preparation practices,
note down official food regulation legislation, and compare
practices in a series of linked paragraphs.

Arts Topic: Critical appreciation of a painting
style (for example, Cubism)

Teacher models the notetaking process for one painting.
Students are presented with three paintings of the style.
Students must note their observations of each painting under
separate categories (for example, content, medium, message).
Each aspect is written up into a paragraph comparing and
contrasting the three paintings.

Physical Topic: Listening to a description of the rules
Education of a sport

Students take notes as the teacher reads the rules of the sport.
Using their notes, students will write the rules of the sport in

order to teach another group (for example, a younger year
level).
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As these examples show, when teachers focus on ATL, they analyse the learning
which must take place for all students. They structure the processes to ensure
maximum chances of success, adapting tools to the needs of the learner and involving
the student actively in the process. The obligation of the school is to ensure that no
student misses out, that the skills and processes are reinforced through all subjects.
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Community and Service

Defining Features of the Area of Interaction

How do we live in relation to each other?
How can I contribute to the community?
How can I help others?

The mission statement of the IBO stresses that its concern extends beyond intellectual
achievement: students should develop a personal value system through which to
guide their own lives as thoughtful members of local communities and the larger
world. The curriculum model places the student as a learner at its centre; the next
circle represents the place and role of the student in communities, from the immediate
family and school environment to the world at large.

Giving importance to the sense of community throughout the MYP encourages
responsible citizenship as it seeks to deepen students’ knowledge and understanding of
the world around them. Students should be encouraged to make connections between
their intellectual and social development and the benefits that they can contribute to the
community by asking themselves, “How can I make a difference?” This area is about
action and reflection inside as well as outside the classroom. Students discover the
social reality of self, others and community. In so doing, this area of interaction fosters
the affective, creative, ethical and cognitive development of the adolescent.

The area of community and service in the MYP aims to develop:

* sensitivity to the needs of the community and society in general
* awareness of the role of the individual within a community

* awillingness and the skills to respond to the needs of others

* an altruistic attitude which enriches the life of the student through enhanced
insight into different social patterns and ways of life.

This area of interaction also supports the fundamental concept of intercultural
awareness, which aims to encourage tolerance and respect, leading to empathy and
understanding. Students engage in interactive situations that will enrich them
emotionally, socially, morally and culturally by engaging them in positive action and
contact with other social and cultural environments.

The idea of community should be developed as an integral part of the programme,
present in the curriculum as well as in whole-school and extra-curricular activities.
Students should become aware of specific issues, recognize their responsibility and
become empowered to act in response to needs identified in class within the
curriculum.

Community and service in the MYP involves three central elements:

* awareness

* involvement and service

e reflection.

Learning activities will emphasize these elements to varying degrees.
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Community Awareness

Before any useful involvement in the community can take place students must develop
an awareness of what a community is, in all its complex forms. Students will develop
increasingly sophisticated personal answers to fundamental questions such as:

*  What does “community” mean?

*  What makes a community?

* How are communities similar?

* How are they different?

*  What is my role in the community?

e How can I make a difference?

Through the curriculum and school activities outside the classroom, students must be
given opportunities to develop awareness of different communities and their needs. They
should also develop an awareness of their own strengths and interests, and of ways in
which they can help respond to these needs in a practical way. By stimulating this
awareness, and by helping students develop their ATL skills, teachers are all responsible
for the integration of community and service. This is shown in the following example.

Example |

Within their technology class, groups of year 2 students are engaged in designing and
creating board games for primary age students. The games are intended for a local
orphanage. Within the research stage of the design cycle in technology, the students
have considered the needs of the recipients, and appropriate strategies to make the
games attractive and fun to play. It is planned that the young children will actually come
as guests to the school, and learn to play the games with the class. The children will
then receive the games as gifts.

Community Involvement and Service

It is hoped that increased awareness of community needs and of personal strengths
and interests can translate into a willingness to respond to these needs in a
responsible, altruistic way. Social awareness should therefore develop into social
involvement, where the student displays increasing levels of responsibility and
initiative. Encouraging students to use outside the school the talents and skills
developed at school can help them develop a sense of satisfaction and self-esteem.

The MYP requires students to become actively engaged in service activities, individually
and in groups. There are many ways in which this can take place within and outside the
classroom. The IBO allows schools to develop this area of interaction in ways that are
appropriate for their students and that reflect local realities. The idea of community and
service can be interpreted in different ways by different cultural groups.

Several basic principles should be applied by all schools.

* The MYP encourages schools to structure the area of community and service in a
way which leads students through the stages of growth of awareness to
responsible, autonomous action. While teachers can go a long way to raise
awareness and encourage the development of positive attitudes and values,
service activities are a requirement of the MYP for all students.

* Community involvement for all students should be sustained in each year of the
MYP, aiming to develop in young people a positive response to community needs.
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* The activities chosen by students and accepted by the school as community
involvement should reflect the maturity level of the students and should respect
individual preferences.

* Schools should establish appropriate ways of giving importance to community
involvement in the minds of the students without awarding grades for community
and service.

Example 2

The following is a list of examples of community involvement and service that has been
used in schools. These activities will necessitate varying levels of supervision depending
on local circumstances and ages of students.

*  Helping to host or clean up after school activities (for example, parents’
evenings, technical support for performances)

*  Assisting other students (special needs, newly arrived or second language
students) through tutoring

*  Managing school sports teams

*  Contributing to student committees and organizations (for example,
newspaper, radio, welcome committee for new students)

*  Supporting and developing links between the school and international
organizations such as Amnesty International

*  Volunteer work in a nursery or an elementary school

*  Organizing weekend activities for younger students in the elementary school

*  Making regular visits and providing services to senior citizens living alone

*  Supporting and developing links with local groups such as orphanages and
senior citizens’ centres

*  Participating in volunteer work in a developing country.

Reflection

In all cases, reflection is an essential part of community and service. It should be part of
the students’ experience, as it encourages better awareness of needs as well as the
quality of response. It helps the students to develop positive attitudes and to become
aware of strengths and difficulties. It also allows the teachers and the school to monitor
the quality of community and service at the individual and at the school levels.

Many schools have developed tools that guide the reflection process, and allow for
formative and summative assessment of the service activities. These could include
journals, summary documents to describe the activities and reflect on their impact,
group discussions, presentations of some projects and student-led conferences.

The following is a community and service journal entry written by a 12-year-old
student following participation in a “Special Olympics” activity organized by the
school. Such journals are also very useful in helping students reflect on their own
service initiatives.
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Example 3

JOURNAL ENTRY
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Rate your performance 1 =Poor 4 = excellent

I was punctual

I completed my work/task on time
I was reliable

T assumed responsibilities

I used my time effectively

I listened to and encourage others
T had fun
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Reflection: use these questions to guide your writing

* What did this activity involve? What aspects of this activity suited me?
¢ What did I do well? What could I have done better?
e What did I learn from this about myself? About others?
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Schools also involve adults in the supervision and reflection process that accompanies
community involvement. Input from responsible adults within and outside the school
also helps students themselves. In some cases older students can help with the
organization, supervision, reflection and evaluation of community and service for
younger students.
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Implementation

School Structures

The development of community awareness and involvement on the part of students
depends on favourable conditions and supportive school structures.

* Community and service should be seen as an integral part of the programme.
Students should therefore consider it in a positive way. The quality and motive of
an act of community and service are more important than the act itself, or the
number of hours devoted to it.

* The organization of such student activities as student council, student
newspapers, first aid courses, conflict resolution and leadership skills training,
peer support groups provide students opportunities to develop the necessary skills
and attitudes to play an active role in serving their community.

* Parents should be fully informed of the aims and expectations of community and
service, and should be invited to support it wherever possible.

* Community and service activities should be organized and monitored in ways
which ensure safety for students at all times.

* Schools should establish appropriate ways of giving community involvement
importance in the minds of the students without awarding grades for community
and service.

* In many cases, individuals within the school should be given sufficient time to
coordinate the integration of this area of interaction across the subject groups, to
plan and monitor community and service activities which take place outside class
time, and to keep teachers informed of such activities.

Role of Teachers

As in all areas of interaction, teachers play a key role in helping students make
community and service a significant part of their experience of the programme. This
can be achieved in a number of ways.

*  All teachers are role models, and as such they should also show an interest in the
community. Where possible, they should respond to opportunities to become
involved themselves.

* Sharing personal experiences with students, facilitating discussion and reflection,
bringing related issues to the fore within their teaching are all excellent ways of
helping students become more aware of community and service.

* Curriculum planning should allow teachers to realize that their subject offers many
opportunities to develop a sense of community in students. The following is an
example of how subject teaching within a school focuses on community issues.
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Example 4: Horizontal planning, community and service,

year 2 of the MYP

Topics for Study

Related Community and
Service Issues

Language A As part of the normal curriculum, students are This type of work allows for an exploration of certain
required to compose a short story in order to issues relating to community and service. For
develop writing skills. Although there are no example, a student may choose to develop a
restrictions on subject matter, students are character based on a personal relationship that has
required to write from personal experience. grown as a result of a community and service project.

Language B As part of the normal curriculum, students are Students read brochures about Amnesty
studying forms of greeting, and writing greeting International, and listen to a presentation about
cards for New Year’s Day. They discuss the custom | prisoners of conscience identified by the
of sending cards in some cultures and different organization. They write greeting cards for some
ways of expressing good wishes on special prisoners.
occasions. This allows further exploration and discussion of

basic rights and freedom.

Humanities As part of the history curriculum, studeths take a After the research and the trip have been
field trip to New York City. As preparation for the completed, each group researches and reports
trip students are divided into groups to research a back on similar aspects from their local community.
particular aspect of life in New York (architecture,
pollution, crime, leisure, history, etc).

Mathematics As part 9f the mathematic:s f:urriculum,. studgnts Using their.newly acquire.d knowledge and
are required to study statistics and their use in understanding, mathematics students then attend a
society. They learn how to gather information and school sports tournament and produce a series of
then turn it into clear and understandable formats statistics relating to personal and team
(eg pie charts, flow diagrams, averages and achievement. These statistics provide a service to
percentages). the team involved: these statistics can highlight

strengths and weaknesses and thus improve the
team’s overall performance.

Arts As part of the normal curriculum, students are Through discussion in class the art teacher poses
required to design and produce a card to celebrate | several questions that relate to community and
a particular occasion. Thought must be given to service issues such as: “How might others react
colour, size, shape and texture of materials. upon receipt of a card containing a special
Students thus develop their skills, knowledge and message!?” Students reflect on